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A pilot study begun at Metz Elementary School involved admin- 
istering the POSR there tp pupils of the junior teachers involved 
in the Research and Development Center Program. 

The POSR had been administered previously at schools such as 
Highland Park, Casis, etc., but it had not been giveii to pupils 
from a low socio-economic group of La tin -American descent. 

The POSR consists of forty questions which the pupils are 
to answer YES or NO. At Metz, because of the difference in class, 
language, and background, the instrument had to be adapted to the 
particular pupils involved. Therefore, the administration of the 
POSR was changed to meet three problems: 

1. Metz first and second grades had never, been tested in this 
manner before. Circling the correct response was confusing to 
pupils. They could not understand the directions and they 
could not follow the questions even when spoken aloud in 
English. 

2. The words and concepts used in the questions seemed too 
advanced for the majority of the students tested (1-6) . The 
words most often needing explanation to students at all grade 
levels were as follows: 



3. A related problem was the attitude of the cooperating teacher. 
More often than not she would react to the instrument as an 
evaluation of her and her class. Often she identified with the 
Junior Teacher and would report to her how the class "graded" 
her on the POSR. 

Interestingly, pupils in the class would either volunteer to 
the Junior Teacher how they rated her or they would be asked by her. 

The first and second problems were partially solved by having 
the questions read first in English and then in Spanish. This was 
done only with the first and second grades but may prove to be 
necessary for all grade levels. It seems that a Spanish-speaking 
person can elicit more cooperation on this and perhaps more honesty 
than an Anglo. Whether appearance and cultural background are 
relevcuit is problematical. In any case bi-lingual questionnaires 
seem to help. 

Note - The POSR was given at Metz in November and December to 
the first graders (where most problems were encountered) who had had 
at that time only nine weeks of formal education. Later testing 
dates also might help reduce these difficulties. 



relaxed 
ideas 
pick on 



fair 

interesting 

fool (play tricks on) 



Illustrations of Differences in Reactions with the POSR at Metz 

1. When told to circle the correct response , several children 
would make beautiful circles down one column or another, disre- 
garding the questions. 

2. Primary grades had a tendency to shout their answers aloud. 

The more often they were urged to keep their answers to themselves, 
the louder they shouted. This seems to be one way they receive 
attention. 

3. Some pupils even if told to keep their eyes on their own paper, 
still talked the matter over with a neighbor or even a friend across 
the room. 

4. The children at Casis and Highland Park always noticed that one 
question is repeated ( Number 5, 30 ) . As yet no one has mentioned 
this at Metz. 

5. ^DilemS how do you explain ” Fair" or " Bad" to a first grader? 

6. Most boys will not in any way answer the question, " Do you 
wish you were like her?" positively if it means they want in any 
way to be like a girl. 



